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FOREWORD

Public education has become a matter of wide national dis-
cussion. One reason is the growing crisis in education in Western
Europe, U.S.A. and Australia, the obvious inadequacy of educa-
tion to deal effectively with the problems confronting it; another,
the spectacular achievements of education in the socialist world,
the rapid advances from large-scale illiteracy in most of the
socialist countries, a legacy they inherited from the past, to an
advanced educational position on world standards.

To the proponents and apologists for the “cold war” this is
seen as a challenge that needs to be met in terms of “turning out
more scientists and engineers than the Russians”, of preparing
for a trial of strength in military terms.

To those who value education as a means of promoting human
culture, of advancing the intellectual, spiritual and moral life
of mankind, the overcoming of illiteracy and the advance of
scientific knowledge are matters for rejoicing.

Who, with any generosity of mind and spirit, can fail to
experience joy and pride in the achievements of our common
humanity, when he observes the USSR and the Eastern European
countries, so backward in all respects until recent times, building
social and economic systems that create material welfare for all,
as a basis on which universal higher education can be built?

Who, with a spark of human feeling in his breast, can fail
to be moved by the spectacle of China, comprising one fourth
of the human race, oppressed, humiliated, downtrodden and
illiterate for centuries, moving with giant strides along the same
path?

Who, on the other hand, can fail to experience disquiet when
he observes wealthy countries like the U.S.A., Britain or Australia,
with advanced industrial systems, failing to organise their social
and economic life so that potential talent is developed to the
full and made available in the community interest? The growth
of delinquency, the hysterical unbalance of so many of our
youth, the large percentage of children leaving school with only
a “‘comic-book standard” of literacy, the waste of so much talent,
are, rightly, matters of deep concern for parents and teachers—
in fact for everyone with a social conscience.

VVh:}t has been described as the “crisis in education” has deep
roots in our social institutions and way of life.
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This pamphlet is an attempt to present the problem in a
number of its aspects, as seen by a teacher who is also a Com-
munist. It is in no sense intended as a comprehensive statement
on education or as a final judgment, but as a contribution to the
national discussion that is proceeding. It deals primarily with
general aspects of education at the primary, secondary and
tertiary stage. Specialist education in various fields — technology,
agriculture, research and the like — requires special examination
and discussion. It is the purpose of the pamphlet to present a
general argument, from which it is hoped numerous specialised
studies could arise.

Naturally, also, as a teacher and a Communist, the writer is
concerned with answers, with solutions to the problems, both
short range ones, and others that go more deeply and involve
profound changes in the social structure — in a word, with an
immediate programme that can be achieved within the frame-
work of the present social system, and with the establishment
of a socialist Australia as a means of establishing basic solutions.

The document has been read in manuscript by some hundreds
of people — Communists, educationists at primary, secondary
and tertiary level, trade unionisis, scientists, housewives and
others. A great number have made valuable corrections and
additions to the original script. Many of these have been
included, and the original text has been substantially modified.

In this sense, the document, as it appears, is the result of
collective effort, though the writer accepts full responsibility
for the material in its final form.

I have to express my warmest thanks to my many collaborators,
for their passionate interest in the subject, and the deep thought
most of them have given to it. I hope that this is a good augury
for the pamphlet, and that it will provoke wide and deep dis-
cussion; not because of any particular merit it may possess, but,
so that the social conscience of our people may be further
disturbed, and that our children, especially the underprivileged
ones, the victims of an inequitable social system, may bencfit
by sweeping educational improvements; and that further steps
be taken towards making available to the community, the talent
of our young people, so much of which at present lies fallow
for lack of cultivation.

W. E. GOLLAN.



THE CRISIS IN AUSTRALIAN EDUCATION

Australian, like British and American education, is in a state
of crisis; both because it does not provide the material require-
ments for satistactory child and vouth upbringing, and because
the social svstem expressed through the present educational
theory and practice creates barriers to the full education ol
most children and adolescents.

As to material needs, it 1s well known that, {rom the time a
child enters a kindergavten until he lcaves school or university,
he is ravely, it ever, in o cluss small enough to enable him to
receive the attention and wssistance he needs il he is o develop
his potential to the full.

In infants’, primary, and high school alike, the normal class
sizes are around 40-50, and in some cases approach 60. When
a teacher 15 absent through iliness, his class 1s divided amongst
existing ones, increasing the numbers still farther. In some
States there is no relieving staff of teachers: in others the relieving
staft is inadequate.

Senior secondary classes, c¢ven those taking the Leaving
Certificate, are sometimes kept for weeks or months without a
specialist teacher in a particular subject.

Yorty to fty pupils, in many instances, are crowded into
classrooms built to accommodate 30 or 36. Over 509, of the
500,000 pupils in NSW are taught ia classes of over 40, and in
most schools pupils are constantly unscttled by movement {rom
TOCM 10 YOOI,

In many of the private and denominational schools the posi-
rion is as bad; in some it is worse, with classes frequently reaching
the number of 70 or 80, and sometimes exceeding 100. Only in
the expensive private schools are the numbers of a suitable size.

The Commonwealth Year Book for the years 1952-1, shows
that, in Victoria, there are almost twice as many tcachers.
proportionate to the number of children, in private (non-
Catholic) , as compared with state schools. With these exceptions,
all pupils, even the most able, suifer to some extent.

In a class of 40 to 50 pupils, the most devoted teacher finds
it quite impossible to do more than give mass-instruction. The
personal attention to the nceds ol cach pupil, which is the
essence of good educational practice, becomes impossible;
matters of control and discipline in oversized classcs, crammed
into rooms of inadequatc size, occupy an unduc part of the
teachers’ time and energy, and limit the possibility of a proper
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wducational atmosphere in which the pupil is able to make

ormal progress. The huge volume ot con:cction of writien
oxercises becomes an intolerable burden. It is no cxaggeration
to say that almost all of the skilled teachers in Australian public
«chools feel, to a greater or less degree, thwarteq a.nd er1§t1'at¢(l,
because the material conditions actually make it impossible for
ihem to carry oul sound cducational procedures. _ .

In conditions of modern industrial society, especiatly in 11.\(‘,
cougested inner-city areas, pre-school instiﬁluli(ms are basui.m
child-training. Furthermore, they are essential to enable working
mothers, who comprise a substantial pereentage of the work-
force, to continue in industry; and to provide some measure ot
equality ol opportunity for student and prqlg‘*ﬁmna} 1110(11(‘.1‘5
10 continuce their studies and 1)1‘()1'(3551'01131 activities. Yet, ol the
fcw preschool institutions that exist. (seventeen i the x:’holc of
NSW) most are not @ government rc§1)onsibxln\£' at all, but are,
in the main, conducted by semi-chiaritable bodies or are profit-
making establishments. ' . _

The further training of children in public scl)pol. kinder-
cartens is seriously hampered by the inadequacy of kindergar-
ten buildings and staff. It should be un automatic matter for
the child to proceed to kindergarten when hq or she reaches the
;1p1’)r0priate age. Yet, in fact, il'] a number of States, every year,
when school opens, many children are excluded be(i'fluse of
congestion, and their normal devclopment, both social and
cducational, is impeded. ‘ o )

The situation is further aggravated by the type of bulldmg.m
which many children arc tanght — dingy, outmoded, and W'Vllh
little of the graciousness  that should be part of the child’s
everyday life.

Even more destructive of educational atmosphere, and prodl}g-
Live of anti-social behaviour, are the “temporary” andl makeshift
structures that, in practically all States, are becoming a per-
manent feature ol the system — church halls, show-ground
pavilions, disused factories, school corridors, ’weat‘hersheds and‘
the like. At the beginning of 1959, the Victorian Teachers
Union cstimated that there were over 30 secondary schools, w_lth
a total ol over 5,000 pupils, in temporary accommo_dgtion. 'Ith
Melbourne press, recently (May 1959). gave publicity to Nor-
wood High School, consisting of two drill halls, eacl} .comammg
three classes, not separated from each other by partitions.

Furthermore, in many schools in all States, playing areas arc

-
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totally inadequate, and in some, congestion is so great that it is
necessary for the children’s safety to forbid running or playing
altogether.

Washing facilities are often non-existent, and luncheon ar-
rangements, frequently, of the most primitive kind.

The anti-social effect on children who spend most or all of
their school lives in such conditions is not hard to imagine.

Even where some of the worst of these conditions have dis-
appeared, as in the fine new high schools constructed in NSW
during recent years, the basic problems of overcrowding, over-
sized classes and inadequate stalfs persist. Most of these schools,
too, are lacking in a gymnasium, assembly hall, and suitable
developed playing areas.

The physical health of children is certainly not improved and,
in some of the worst instances, is actually endangered, by the
unsatisfactory conditions, especially in temporary accommoda-
tion. This danger is increased in those States where schools
are not covered by the Health Act regulations governing such
matters as toilet accommodation and washing facilities.

The health of workers in industry is far more effectively safe-
guarded than that of their children.

Teachers are constantly devising special measures to meet the
problems, but whilst conditions continue to deteriorate, their
selfless efforts are successful only to a limited extent. Most
aftected is the handicapped child, the one who is timid, or has
poor eyesight or hearing, or is slow to learn. Lost in a large
class, he loses vital stages in the learning process, becomes
more and more discouraged as he fails in class after class; fre-
quently expresses his bewilderment by anti-social behaviour; and
probably leaves school not only illiterate or semi-illiterate, but
suffering permanent social and psychological damage.

Each year for the last 10 vears the position has grown worse.
In NSW for example, the total school enrolments increased from
339,000 in 1946 to 540,000 in 1957. Further increases of 20,000
per annum are officially anticipated. In the other States, the
position is similar.

The teachers being trained vearly, are well below the number
required to keep pace with this increase, so that conditions will
clearly continue to deteriorate.

Furthermore, qualifications required of teachers are being
reduced. Fewer university gradunates are entering the sccondary
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: : e pare Fhe fiourcs for
service than at any time in the last 10 years. I'he figure

NSW are: 1950 . . . e 178
1958 .. . . 136
1954 ... . 121
1958 ... . e 100

As a result, young people with two ye;}rs"training and much
lower educational qualifications are beginning to predominate
in many secondary schools. ' . .

A recent survey by the N.S.W. Teachers Federation® showec
that, in general, in three-year secondary schools and departments,
university graduates comprised from one fourth to one tenth of
the staffs. Some secondary Departments had no graduates at all.
In Queensland, some teachers are being trained for secondary
teaching in one-year “pressure cooker’ courses which leayc them
quite unprepared for effective pro'fcsswnal work.7 In addmgn,
teachers are now being appointed in some N.S.W. schools with
no professional training whatever. . )

In full State high schools conducting classes to matriculation,
the percentage of graduate teachers 1s steadily falling.

Inadequate modern facilities and teaching aids add to the
problem. Schools need film projectors, radio and TV receiving
scts, duplicating equipment, pianos and other c:ostly items not
provided by the Education Department. Heavier and heav1elf
burdens are falling upon parents’ organisations ‘M.Ihlch are now
being called upon not only to provide these facilities, but also to
raise thousands of pounds towards playing grounds and in some
cases school gymnasia, and swimming pools. ) _

The present trend is, in practice, a form of special taxation,
[alling upon particular groups of parents. . ~

In these conditions of oversized classes, undertrained teachers
and inadequate accommodation and equipment, it is not surpris-
ing that a large number of children end their school life still
virtually illiterate; and that many of those who succeed in
passing public examinations through the skill and devotion of
teachers, are quite unprepared for university education.

One by-product of the failure rate in the schools 1s the rash
of “coaching colleges” that has broken out In recent years.
Using high pressure salesmanship, many of these institutions
prey on parents by creating anxicties and raising false hopes of

* Facts quoted in this section are taken from the journal of the’
N.SW. Teachers’ Federation. “Education”, from reports to Teachers
Federation conferencss and similar sources.
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success.

The pressure methods of coaching are frequently damaging to
the child’s normal educational development.

In the universities, despite some improvement because of the
Murray Committee report, a similar state of affairs prevails.

Classes are frequently such a size* that the lecturer needs to
use a microphone to be heard by his students; equipment and
facilities are so inadequate that Professor Messel (of the Physics
Department, Sydney University), and others, are constantly
appealing to private industry to make the donations required to
overcome the lag. As with teachers, an undue amount of time
is spent in raising finance to the detriment of teaching and
research. Naturally, private industry when it does provide
financial assistance demands a voice in policy matters. The result
is increased subordination of education to the requirements of
monopoly interests.

Furthermore, despite some improvements by way of the
Commonwealth scholarship scheme and special research scholar-
ships, there is no satisfactory overall plan to ensure that the
maximum number of the most talented students are available for
training in specialised research.

All too frequently, the parents’ financial position rather than
the students’ ability determines the personnel of University
classes, and of students proceeding to advanced studies.

As to teaching staff, the personal political opinions of an
applicant for a University post are often more significant in
securing his appointment than his protessional standing. There
are a number of cases of the most suitable candidate having
been chosen by a selection committee, and then refused appoint-
ment on the grounds that at some time in his life he had held
left-wing opinions.

Such a policy, apart from muzzling the free interchange of
opinion that is the essence of true scholarship, places a premium
on second-rate ability and conformity to conventional opinion.

The combination of all these elements has resulted in a disas-
trous {ailure rate at University examinations **

* The Murray Committes Report mentions classes of 700 of which
“substantial proportions . . are quite unable to sze the blackboard.”
(Sect. 85, p. 29)

**Only 35% of all students in Australian universities graduate in the
minimura time. Only 57.7% of those commencing university courses
ever graduate. Source: Commonwealth Office of Education.
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It is a fact that most Australian children and yf)ut}l arc 111102
receiving the education required to fit them for lite m th
age. ) )
pr?\sTZr;twi%l they receive such education unless in the ‘ﬁrstf llr'ltsé?:{]l(l:e
the material requirements are met by the egpendmu'e Orh'll ;yl
hundreds of millions of pounds of public money, WhICh ca
come from one source only — Federal revenue.

UTTING FIRST THINGS _LAST -
Reccmls the Prime Minister, when asked in Ifede‘r:‘a}{ Parh?-
ment to extend the Commonwealth srcholarsl\lipv SC rcmeeo l(e)-
high schools, to enable a greater n.umber of td]e'l],t,%f-t} 9132{‘{1&18“
to proceed to secondary technical, and university ation,
refused the request. If this were glqne, he said, too.rnamyl}1 P :
would matriculate, the universities would be incapable o
aki i ased enrolment. ) )
tdlj;?g;ht(}: CSI:II;ICCY etime, whilst, as this shows, it is nat10na~1 pp}}cy
to prevent the maximum number of young pieoplcv from 1ec?\ I?é%
higher eductaion, the cxpcndm.lre of p\&hf: }“e\cn}ze continucs
to follow the pattern disclosed in the 19556 hgures. -
Total Revenue  Total Expenditure Expenditure on
State and Federal on Education .D.efencer .
£1,236 million £87 million (795) £190 million (15.39,)
Per capita taxation this year was £] 18/6/7. _Per capita expen-
Jditure on education was £9/8/-. Total natlona_l 1nc9me was
£4,%912 millions. Of this, expenditure on education accounte

for 297. o N )
Since 1950, some £1,500 million las been spent on armaments
and war preparations — with little or nothing to show for 1t.

Had even one-third of this amount beep diYerte(l to educladtlo}l)],
including technical tra%)ni_ng, t}ie nllatcnal difficulties would, hy
y wavy to being solved.
HOX; ?teig,npgg:lic ezllucation %s in‘ a worse copdition, when reiated
to the task it is called on to pertorrr.),‘tha.n it has ever been. N
In an age when labour productivity 18 far greater Fh'al(ll exte.1
hefore in history; when national income and profits of industry

rray Committee estimates that an increase of 90% in g.radu_ate
outx;ll‘llée\xllll beynecessary by 1962. The present demandt.for ex('xgmle;_r]xg)g
and science graduates exceeds the su_pply by from 9 to 15 xmes 'lll)pbe ro-.

In 1960 only 524 graduates in science and ;na,tk}f:vmatlcs wi . 11; >
duced, for all purposes by all Aust}rahan lumversmes..Tkt\e sC o<; P
that year will need 450, yet clearly will receive only a minute percentag
of those needed.
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are at an all-time high, it is not unreasonable to ask that the
edu‘cauon of children should be better, not worse than in past
peviods.

The material neceds can be met by:
® Ensuring an increased number of more suitably built and

equipped school buildings.
® The ending of temporary accommodation.
® m‘[orc teachers, additional teachers’ colleges.
® (lass sizes not exceeding 30 in junior classes, 20 in senior

classes.
® Improved equipment and teaching aids.
® Remedial classes not exceeding 12 in number, taught by
specially trained teachers. '
Increased university and technical college staft with decreases
i size of classes.
Provision of up to date equipment and facilities for univer-
sity teaching.
° o . .

A very large increase in Commonwealth scholarships and in

training in research.
1 The possibility of achieving any, or all, of this programme
(.epends on a special large-scale financial grant by the Federal
govc;rnment, and increased regular provision for educational
needs both by annual Federal special grants, and increased State
government allocations. Unless these steps are taken, the crisis
must inevitably grow worse.

These issues need to become part of the lifeblood of policy
of the whole labour and progressive movement if they are to
be realised. 1

DELINQUENCY

[he damage being done to youth is most clearly seen in the
growing numbers of delinquents. Not only is there an increase
in the numbers of young people who reach the juvenile courts
but an increase, also, in the percentage. ,

The causes are many, but one of the most obvious is the
sense of insecurity and instability which grows out of the social
system.  Some young people are insecure because of family
§11v151o.r1, poverty, or similar canses. But underlying all of this
is the insecurity that flows from a social system in which parém;
tace the future with apprehension or/anxiety because the:
;1evv§:r know when their economic position will be undermine({
by illness or unemployment. Furthermore, the development of

12

S

large monopoly industry over which workinz people have no
influcnce or control, creates, in many, 2 feeling ot social help-
Jessness and  irresponsibility. To  this should be added the
cynicism that so frequently accompanies the realisation by youth,
it the age of monopoly capital and atomic warfare, of the con-
trast between the cthics as taught in school and the realities of
life in capitalist society.

Even children observe something of the contradiction between
¢thical theory and the practice of nuclear war. The conflict
hetween the high values attributed in school life and teaching
to the virtues of co-operation and service, and the hard facts of
the pursuit of individual success and wealth, as the real purpose
of life under capitalism, creates the conditions for a cynical
disillusionment amongst many young people.

The shallow, philistine view of life that intcrprets success
exclusively in terms of the individual acquisition of material
wealth, unrelated to social or moral values, undoubtedly pene-
irates deeply into the lives of young people, expressing itself
both in the hysterical ccstasy of adulation of the Johnny Rays
and the Elvis Presleys, and the search for spiritual refreshment
from evangelists such as Dr. Billy Graham: in both cases the
hasic drive is to scek escape from the drabness and lack ol
purpose that surround the lives of so many young people, and
to. identify themselves with a successful “hero”.

The excitement and false glamour of driving a stolen car or
performing some other anti-social act arises from the same basic
causes, and is given further incentive by the absence of com-
munity planning and facilities for normal youth development.

Conditions in many schools, already described, are themselves
a factor in delinquency. The unsatisfactory educational ex-
pericnce of so many children, the development of anti-social
traits, which over-loaded teachers have frequently neither the
time nor the opportunity to diagnose and assist 10 correct, con-
tribute directly to the growth of delinguency.

“This is borne out by the growing number of teachers and
parents who, in theory, are firmly opposed to corporal punish-
ment as a disciplinary method, but who, influenced by growing
delinqueney, are advocating its extension.

Such proposals, attacking the effect rather than the cause, are a
counsel of despair, but they indicate the gravity of the problem

in our schools, and the extent to which unsatisiactory conditions
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are creating both delinquency and a feeli i
C ) eling of desperation
amongst those subjected to its full impact. s P

There are further problems of housing, resulting in many
thousands of young people having no adequate social life in
the home; there are also the cllects on yourh of the constant
menace of atomic war, the demoralising influence of many ol
the programmes on TV, radio and film, and of “comic bost”
and the absence of planned youth activity for leisure hours. ‘

_In the collective life of the U.S.S.R., where there is a network
of cultural ?stz.lblishments, youth clubs and the like, and whemv%t
the cmpha‘sw in publicity is upon peaceful coexistt’ance and ?
peaceful future for mankind based upon internatic;nal (‘(;-
operation and on working class action and community of in terest
there is very little of the hysteria and unbalance that is o
marked a feature of life in the capitalist world. S

One immediate demand that needs to be raised is for the
adequate provision of facilities — especially supervised Jav-
centres and youth clubs, all the more because so man ‘ mozh;x’f
as well as fathers have been compelled by economic pziessure I
scck employment in industry. Whilst the provision of such
amenities will not solve the problem, it will help to promote‘ a
more stable background for the lives of many young peo 1:
and offset some of the anti-social influences flowin fr(?m Iih\r;
conditions under which so many of them live. ®
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MECHANISATION AND AUTOMATION
ARE CHANGING THE PROBLEM

Men and women, youth and children, are living in a very
Jifferent world from that of 30 or 40 years ago. This has already
affected education and will continue to do so, even more, n
the future. Mechanisation and the beginnings of automation
snean that mankind is being freed, or will be freed, from the
sore onerous kinds of physical labour. The unskilled labouver
+ill hecome substantially obsolete as these developments go on.™

At the same time, the developing machine age should give men
2nd women more opportunity for leisure, both by reducing the
~aviness of toil, and by making more leisure time available.
I'n this situation, the task of education is twolold: to raise the
.lucational level of the whole working population to that of
the technical specialist; and to develop his culture so that in-

crcased leisure becomes not a curse but a blessing.
In socialist society this task is being undertaken.

Already, in the U.S.S.R., a cultured community is emerging
which has evoked the warmest enthusiasm of Sir Bernard Heinze,
Professor Manning Clark, and other recent visitors. Music,
drama, the reading and discussion of serious literature are the
property, not of a tiny group of intellectuals, but of tens of
millions of people. Within the foreseeable future this will be the

pattern of life for a1l men and women living in socialist society.

Already facilitics for education to matriculation level, com:
bined with training as technical specialists, have been established
ior the rising generation. Over and above this, increasing num-
hers are proceeding to full tertiary education.

On the other hand, the advance of mechanisation under capi-
calism is one element in the growing economic crisis, and is
already leading, not to a fuller development, but to the wastage
~f human resources. In the coalfields, in N.S.W., mechanisation
has alrecady resulted in dismissal for thousands of miners. As
the process develops, vast numbers are certain to find themselves
‘n this position, a state of affairs already evident in the 56
wmillion unemployed in the U.S.A. and Canada.

Y

* For a view on this question, see the brochure “Technical Education
yor a New Age”, issued by the N.S.W. Department of Technicail
0

Education,
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The socialist world is preparing for the era of mechanisation
and automation and, in the plans, the educational system has
a basic role to play.

No such’ plans exist im any capitalist country. Without a
completely new approach based on a planned use of the national
resources, including the talents of voung people, a very large
percentage ol the pupils in the schools today will be social and
cconomic derelicts before they have reached middie age.

Such a perspective is, of course, totally unacceptable to the
working class, and to progressive people in general.

The [ormulation of a national educational policy that will
prepare for life in the age of automation becomes an immediately
urgent and pressing matter.

WHY HAVE WE FALLEN BEHIND?

Fifty years ago, Australia, in education and literacy, was
amongst the most advanced countries of the world.

Today, with our schools turning out a large proportion of
poorly cducated pupils, and with only about 10%, of each
school vear successfully completing the full five vear secondary
course, and less than 59, proceeding to full tertiary education,™
there is obviously a serious decline in Australia’s position, rela-
tive at any rate to the socialist countries.

The unsatisfactory material requirements already described are.

part of the explanation. However, there are other, more funda-
mental questions.

The USS.R., forty years ago, had a population over 807
illiterate. Tts school buildings were few, its teachers in many
instances poorly trained. Subsequently, during the second world
war, a great number of its schools and universities were destroyed
and had to be rebuilt. Yet it has surpassed in its educational
achievements, not only Australia, but the more industrialised
communities of Great Britain and the U.S.A. as well; and is on
\he verge of another revolutionary surge forward that will put
it still farther ahead. T

Educationists in all countries are asking how it is that the
U.SS.R., generations behind in 1918, now leads the world in
educational and cultural standards.

Part of the answer is to be found in the class-privilege of the
tocial system of capitalism, which is in sharp contrast with full
and equal opportunity afforded by socialism.

* See the figures of the Murray Committee Report. (p 22, Sect. 48)
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CLASS PRIVILEGE LIMITS EFFICIENCY

Approximately 72 per cent of all p.upil;s em\bargmg\r' on 501;())(1)11:1
ary cducation in N.SAV. do so in p}lbllc (State) se(,011F ary bL 9\1.
(he remaining 28 per cent in private schools, a Alnop‘o%lt’u.)‘n' ,:(:\
1o 1. Many ol the latter come {from prosperous Hl%d(.\'l.c ¢ asstﬁeir
upper class lamilies, who have no dlf:ﬁculty in maintalning
children at school for a lengthy perxo_d. o e

As a rosult, by the time the ‘L(:m*mg chufy;gtg 15‘)12,;11(1,(1&!‘\,’
only 509, of candidates come from public ,<Mdt§:>-1;$f] dary
schools., Clearly a high percentage of talcnt'ed chi (1uw
left school because of economic pressures; wh_llst such prtss,m,?
do not exist on the children of the higher income groups @t

-nding private schools. o
“ Put DinI another way, these figures mean t‘%\;u ()"VL‘;:,;’S‘J](:)(::
students procccding to the l{nivgrsﬂy, appx".qxunutel%“;}/w:t:Vho
Jower ability than boys or girls from lowex-mcome',‘ > w.”uws
have left school earlier mainly because of ¢cconomic }}nfsih iy
Owing to this lack of equal_ educatlonal‘oppornigxtb)g t(:‘(],e:\éoome
community suffers. Some of the worst effects cou ! < crcom
by extending the Commonwea!th' scholarslpp sC .emxef.l : ;m%
finance available without restriction or with a libera Vme. r‘
test o all wishing to proceed to higher, s'e(:ondary or he‘rtl]:; };
cducation. The cost would run into millions og poun }sl,' ~i:
who would say that it is not b_ctter”spcnt.lhan in pll:rcngiedgs
obsolete military aircraft f9r “defence’’, or W}thdra“illng “rllla[ional
ol young teachers from their work to engage in so-ca €
service”, whilst their pupils remam untaught._ Ny

The {act is that there is no natiopal Plar_mmg;. no clear stla e
ment of aims, to ensure that education 1s given 1ts proper p ace
in national life; finance is not available to enable talented young
people to receive the fullest eductaion of which they aredcap-
able, whilst the slow learncers alrlld the socially handicapped are

i red to go to the wall. .
be}lr}l%caiiz?tidof ]ﬁunan material is a national disgrace and a

national calamity.

FREE EDUCATION
What is needed is that genuine “Iree education” be rnade‘a
veality for all. Every parent knows that the beginning of each
school year means a constant monetary drain to equip the
children for school: uniforms, books, sports wear, [ees for extras.
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In many cases it 1s the strain which this imposes on the famii
resources, rather than the prospective new wage he will bring
in, that determines that many a capable child leaves school a:
the carliest possible moment.

Under present conditions, to equip a child to commence
secondary education requires an initial cash outlay of £50 o
more, whilst the cost of maintaining a child of secondary schoo!
age 1s several pounds weekly.

Parents in the middle, and especially the lower, incomic
groups, find the strain excessive, cven intolerable. Free educa-
tion must mean the shouldering by the community, the state,
of the major part of the burden, to ensure that potential talen:
1s not dissipated, and that the community, in fact, accepts the
responsibility for the adequate training of its young people.

INEQUALITY OF OPPORTUNITY

The need for higher standards of education for all is gradualiy
becoming an accepted part of community thinking. However,
at the same time, reactionary views are being expressed that run
counter .to this progressive trend. .

Such views bave this in common, that they call for sharp
discrimination between the “bright child” and the remaindér
of the population. A particularly definite statement of this
opinion was given recently by the Governor-General, Sir William
Slim, to the effect that “a quicker and more economical way
to get the scientists who are needed to improve scientific educa-
tion would be to eliminate unsuitable students before entry.”
(to university.) ’

Such proposals are, of course, completely undemocratic. ‘Their
effect would be to create a privileged elite, with an inferior
education for the majority. Even more, they arise from a basic
misconception ot the nature of the problem, which has been
well stated by the former chairman of the C.S.I.R.O,, the late
Sir Ian Clunies Ross, “Australia needs more scientists as well as
better ones.”

‘The completely reactionary and impractical character of this
emphasis on “the bright child” is demonstrated by the experience
of the U.S,S.R., which provides the same education for all citi-
zens, without economic burdens for the parents. As a con-
sequence, Soviet cducation is producing both quantity and
quality. Not only is it graduating several times the number of
sclentists, proportionate to population, of any capitalist counere:
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but, o addition, their quality has been cearly shown by recent
successes in various fields of science, not only, though most
spectacularly, in rockets.

Equality ol opportunity in a period ol secondary education
tor all, must mean the same basic education for all primary
and secondary school pupils, and also provision by the State to
ensure that extended education does not add to the economic
burdens of the parents; in particular of parents in the lower and
middle income groups.

As matters stand, at present, in Australia, as in all capitalist
countrics, inequality of educational opportunity is @ major
obstacle to educational advance.

EDUCATIONAL THEORY AND PRACTICE

However, the matter goes beyond this. The fact is that the
theory and practice of @ special form of education for an “elite”
and of a less expensive inferior type of education for the re-
mainder, has always been a barrier to full education for the
great majority of young people.

Theories of an intellectual “elite”, whether chosen by intelli-
zence tests to determine the 1.Q. (Intelligence Quotient) or by
examination, are still accepted in all Australian States, and in
the capitalist world generally.

Yor this “elite” there is a special kind of secondary education,
usually highly academic. In general, the pupils selected for this
type of education have better buildings and equipment, more
highly qualified teachers, and are in smaller classes than the
rvemainder who, in the main, follow more practical courses in
iechnical or home science schools.

The “streaming” of children into these different courses has
an obvious class bias; the pupils selected for the “elite” schools
heing intended for professional life, those in the other types of
school for various types of working class occupation.

This is very obvious when a study is made of the ways in which
pupils have been, and are still, selected for different types of
sehonls and courses.

The question at issue is not whether children or adults differ
in natural ability. Clearly, some are more gifted than others;
some absorb knowledge more readily, some mature earlier; some
Bave special gilts in music, art and other ficlds.
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What is important is the existence of a theory that only a
small minority is capable of full secondary education; a theory
that meets the requirements of class-privilege in capitalist society.
It is on such a theory that selection for various types of education
has been conducted for many years.

The question is frequently asked whether the most talented
children achieve their maximum academic development in a
class or school where there is a marked difference of ability.

Proponents of the selective school claim that the incentive of
competition at a high level raises the standard beyond what it
would reach if competition were less keen.

Evidence on this point is not conclusive.

The carefully selected top-level pupils in selective high schools
in N.S.W. certainly achieve a great number of high passes in
their final examinations, but it is also true that many country
high schools achieve results not far below, and in some cases
equal to them, from ungraded pupils of varying levels of 1.Q.
and primary achievement. Furthermore, a number of high and
intermediate high schools, especially those with small senior
classes, have been securing 1009, passes in the Leaving Examina-
tion, a state of affairs by no means common in selective schools.

What can be said with assurance is that segregating the out-
standing pupils in “Opportunity A” classes in primary school,
and in selective high schools, tends to unbalance -them, to give
them notions of intellectual and social superiority that are harm-
ful to their social development.

The fact is that educational progress of pupils is determined
by a number of factors, including incentives, size of classes,
quality of teaching, the effectiveness of school organisation, the
pupil’s own approach, and, above all, the capacity for work.
In study and academic work, as in all fields of human activity,
the transforming power of labour is a basic issue. Human ability
expands through its exercise in labour, in concentrated effort,
in the field of academic work, as in all others. Furthermore,
improved nutrition or standards of physical fitness or an im-
proved home-situation, lead, often, to a marked increase in
levels of scholastic achievement; and even to spectacular increases
in the level of the “Intelligence Quotient”, (I1.Q.), which, in
theory, is an innate, fixed and unchanging quality, not subject

to the influence of external factors. (See below, under “The 1.Q.
system”.) '
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SELECTION BY EXAMINATION

By the early years of the 20th century, education to primary
standard had become general. Industrial society needs general
literacy to cnable its machines to be efficiently mainm_mcd and
serviced, and its bookkeeping and general administration to be
carricd on. ) . )

But capitalism required only a tiny minority with higher
education to carry out the more skilled operations and 1}1ghcr
administratiove functions. These were selected by public ex-
amination which was highly competitive and qcadcmlc. _

‘The vast majority of children either ceased 101“111(31 education
at the end of the primary course at about ages 12-14, or took
a limited secondary or technical course, to become skilled crafts-
men or clerical workers.

SECONDARY EDUCATION FOR ALL

As production processes became morc complex, the need in-
creased for a greater percentage of workers w1}h a higher
sccondary or tertiary education (sclentists, agronomists, technolo-
gists, doctors, teachers, administrative staff). .

At the same time, public demand, led by the working class
movement, raised the slogan of secondary education, not as a
privilege, but as a right for all. _

Various governments, under pressure from the trade unions
and the labour movement as a whole, have introduced reforms,
such as part-time daylight training for apprentices, increase of
the school leaving age, and similar legislation 1n other ﬁel.(ls.

However, the demand for greater ecquality of educational
opportunity has continued to be pressed upon governments by
the working class movement, and progressive opinion generally.

SELECTIVE SYSTEMS

In opposition to these demands, various theories have been
advanced, all based on the assumption that those who, in fact,
succeeded in life deserved to succeed because of inborn ability,
and that firstrate education would only be wasted on the
remainder. ) )

In practice, this has meant the arrangement of children in
schools according to the class position they were expected to fill
in society, i.c. professional people, skilled craftsmen, semi-skilled
or unskilled workers.

N
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In some States this is still done by mcans of public examina.
tion, usually between the ages of 11 and 12. On the basis ot
the examination, at this extremely early age, a final decision is
made as to the course or type of school in which the pupil is
to spend his secondary school life (i.e. academic high, junior
technical or home science). In other words, for the greai
majority, the course commenced at age 11 determines the {uture
position of the child in society.

Educationists in general have long been thoroughly dissatis-
fied with the predictive accuracy of such an examination held at
so early an age.

There are even more grounds for dissatisfaction now that
crists conditions have resulted in tens of thousands receiving
education under such chaotic conditions that many, even of the
ablest children, gain poor examinarion results.

THE 1.Q. SYSTEM

The system of selection operating in N.S.W. since 1943 was
introduced as an alternative to selection by public examination.

The 1.Q. (Intelligence Quotient) system was, it was claimed,
both scientific and democratic. Pupils were admitted to secondary
schools not on the basis of examinations, but of alleged ability
to succeced as determined in advance by a test of intelligence,
although minor use was made also of school test results.

Those with highest 1.Q).’s were, in general, admitted to full
high schools; those in the intermediate group to junior technical
and home science schools; the third, and lowest, to “opportunity”
or “general activity” classes or schools.

The N.S.W. Department ol Education has itself in practice
admitted the low predictive value ot 1.Q). tests, by increasing in
recent vears, the emphasis placed on school tests in selection of
pupils, and by making the final decision through a committec.
However, the LQ. still plays a decisive part in determining
courses.

The LQ. system operates partially in other States. For cox-
qmple, within some schools, children of the same age are graded
into forms according to their I.Q.; whilst in Queensland, there
is every indication that 1.Q. tests will soon be introduced as the
standard method of selection for secondary schools. In all States
there are advocates ol the svstem. as the alleged scientific method
of evaluating innate ability.
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Actually the 1.Q. system is the reverse of scientific. It is based
on an unproven assumption that tests can be devised to be
given to children between the ages of 9 and 12 that will
establish their innate ability, their intelligence.

"This is supposed to be a fixed, practically unchanging quality,
so that, when the test results are known, the child can be placed
into the educational category for which the results indicate he
is suited.

What happens in practice is that the child, long before he has
finished his primary education, is card-indexed by the Gulldanc.e
Scctions of education departments, in effect allotting him his
tuture place in society. .

This is the most damaging effect of the I1.Q. system, that it
divides children according to the results of tests, almost into
different castes, from which their chance of escape to a different
grouping is meagre.

In this respect the I1.Q. system of selection is worse than
others, but not different in its basic effects. .

The existence of different quality streams of education, what-
ever the method of selection, leads inevitably to glaring
anomalies.

“THE BRIGHT CHILD”

One such anomaly is the theory, parallel to the view expressed
by the Governor-General regarding university students, that more
attention should be devoted to the “bright child” in secondary
education, and less to the remainder. In other words, the pro-
posal is to use the educational system to reinforce the special
position of an “elite”.

These views are based, frequently, on intelligence testing, from
which conclusions are ‘“‘scientifically” drawn that only a small
minority are in fact capable of successfully undertaking higher
education; such views continue to be circulated in the tecth of the
experience of the Soviet Union, where, for a number of years,
most of the adolescent urban population has been educated to
matriculation standard.

MAKING THE CHILD FIT THE COAT

However, the educational theory of the class-society of capi-
talistn cannot avoid class biassed conclusions. The theoretical
cducational “expeits” of capitalism claim that 10-269 of voung
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people are ol such poor natural endowment that they cannot
successfully take public examinations; another 259, or so are
capable of taking some examinations at a lower level preparatory
to proceeding to low-skilled occupations; a further 40-509, can
rcach the level of the skilled trades; whilst only 15-209, can
cope successfully with higher education. For example, the
Murray Committee Report, on University Education, accepts
the figure of about 169,.

In this way, the whole of the child and youth community is
necatly divided into the categories demunded by the social system
—and the division is defended, not on the grounds of the
requirements of capitalist society, but on the basis of the theory
that natural ability, alone, determines the kind of education
the child is capable of successfully undergoing.

Brian Simon and other British educationists have shown how
the 1.Q. system is manipulated in Britain to serve the require-
ments of the social system rather than to provide a suitable
education. They have presented evidence that the 1.Q. regarded
as acceptable for entrance to a Grammar School varies, according
to the number of places available. In an area where demand for
a place was not high, an 1.Q. of 110 could be suflicient to gain
a place. In another, where fewer seats were available, a child
with 1.Q. 115 could be excluded. In other words, the actual
purpose of the 1.Q. system and other methods of selection are to
ensure that only the “necessary” number is admitted to full
secondary education.

For the remainder, one result is a lowering of standards.

This is because the educational authorities in all States,
whether adopting the L.Q. system or not, have set the standards
to be achieved by different groups at different levels, with the
result on the one hand of a growing emphasis on the need for
special opportunities for the “bright child”, and, on the other,
@ reduction of much of the formal acquisition of knowledge by
a large percentage of children.

Parallel with this have gone changes in educational procedure
—morc¢ non-academic activities for pupils, learning by playing,
the use of projects and group methods of learning.

Whilst such procedures have considerable educational value,
they are no substitute for planned, methodical work. When low
standards are accepted as the only realisable goal, these practices
become ends in themselves, and often help to prevent the pupit
{rom reaching normal levels of achievement,
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In practice, with large classes and inadequate accommodation
and cquipment, the result has h‘cquently been the loss of any
serious purpose in education for a large number of children.
In a great number ol cases, with educational goals set at low
levels, many pupils leave secondary school with a very low
educational achievement, in some cases virtually illiterate, and
those proceeding to technical education frequently lack the basic
knowledge and skills required.

The setting ol lower standards as goals frequently results in
a lower level of accomplishment than is, in fact, possible.

It reduces standards for both teachers and pupils.

REMEDIAL TEACHING WITHOUT A REMEDY

For the group with the lowest 1.Q., or poor natural endoyv-
ment, the theory is that remedial teaching in small groups will
raise their standards, at least to the level of literacy.

But, in reality, very few teachers are trained in remedial
teaching, classes are large, and growing larger, and most of these
retarded pupils receive little real education. In this way, while
lipservice is given to the ideal ol secondary education for all,
in fact, a considerable percentage of pupils are leaving the
secondary schools with a sense ol failure and defeat.

Furthermore, the practice of segregating the groups in different
schools according to 1.Q., examination, the availability of dif-
ferent types of schools in different suburbs, or any other method
of selection has caused great bitterness by appearing to place a
stigma upon children not admitted to full high schools, and
consequently reducing their incentives.

Most destructive of the self-respect and capacity to overcome
retardation of retarded or slow learning pupils, is the social
segregation imposcd upon them in some schools, and the assump-
tion which unfortunately affects many parents, teachers, and
pupils themselves, that they are the outcasts of the system,
doomed to a lifc of semi-literacy and social inferiority.

Once the 1.0O. system is accepted, with its implied set of
social classifications, such an outcome Is inescapable. It is as true
for the lower classes in the secondary modern schools in Great
Britain, as it Is of General Activities classes in N.S.W. (See “The
Common Sccondary Scheme” by Brian Simon. Lawrence and
Wishart, 1955.) :
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THE WYNDHAM REPORT

The same basic education is required for all children as far
as the compulsory school leaving age, just as it is in primary
school. Those who stay at school beyond the compulsory leaving
age, should have the same basic “core subjects” to the end of
secondary education, and additional optional subjects of equiva-
lent standard.

Thus, courses should not be “academic” as in high schools, nor
narrowly “practical” trade subjects, but all courses should
combine scientific, cultural and practical subjects in all schools,
thus enabling an equivalent standard of “matriculation” at age
17 or 18 to either University or Technical College.

As it happens, the Wyndham Report on Secondary Education
in N.S.W. proposes reforms along these lines. (See “Report of
the Committee Appointed to Survey Secondary Education in
N.SW.” N.S.W. Government Printer, 1957.)

It recognises secondary education as a right for all adolescents.

By recommending that most children be educated in a single
type of secondary school, its effect will be to remove some of
the discrimination and class-distinction from secondary educa-
tion.

It endorses the principle of a core of subjects to be studied
by all pupils alike, so taking a step towards providing a standard
minimum body of knowledge for all.

By increasing the secondary school life from 5 to 6 years, it
provides for more adequate preparation for University educa-
tion. It reduces the importance attached to selection, and is a
move in the direction of greater equality of opportunity.

The more gifted children whilst losing nothing that they at
present enjoy, will undouhtedly benefit by the experience of a
more normal social intercourse in schools enrolling all types of
children. The samc educational facilities will be available to all
children; and it will be possible for the school authoritics ta
assist children into courses of study suited to their special apti-
tudes and interests.

In substance the practical proposals of the Wyndham Report
are progressive, even though some of its argument and edu-
cational theory arc based on individualistic concepts in line
with current United States cducational thought.
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WHAT CAN BE DONE ABOUT THE
WYNDHAM REPORT?

The Wyndham Report needs to become an important public
issue; first of all to ensure that its proposals are put into opera-
tion in a planned, methodical way and, secondly, as a rallying
point in the demand for adequate Commonwealth finance to
enable it to function.

This requires, in the first place, action by the working class
—the trade unions and the whole labour and progressive move-
ment. It also involves an extension of the work and activity of
the parents’ organisations, and combined parent-teacher action.

If the schools are to become centres of community leadership
and influence, the activity of parents is of the utmost importance.
Already, parents’ organisations have shouldered the heavy bur-
dens of providing special equipment for schools; in addition,
they, in conjunction with the teachers’ unions, have helped to
make education into a major political issue, to which all politi-
cal parties are compelled to give attention.

Public attention has been directed to education on a previously
unprecedented scale; and, in achieving this result, the combined
efforts of the parents’ and teachers’ organisations have played
the leading role.

Under pressure from the parents and teachers, the Prime
Minister has agreed that the Commonwealth has the necessary
powers under Section 96 of the Constitution, to advance funds
for primary and secondary education, provided a request is made
by the State governments. Clearly the time is overdue for the
State governments to give their support to the growing demand
for Federal aid to education.

The campaign for Federal aid requires, both direct repre-
sentations to the Federal government, and the strongest measures
to ensure that the State governments play their part.

If the principles of the Wyndham Report are to be put into
operation, a very great increasc in financial provision will be
needed, immediately.

The six year secondary course will impose still heavier bur-
dens on middle and lower income homes. A major extension ol
the Commonwealth Scholarship scheme is urgently needed, so
that all pupils successfully progressing through secondary educa-
tion after age 15, will be entitled to scholarships, either without
restriction, or with an extremely liberal means test.

Furthermore, the staffing of schools will present new problems.
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Especially in the carly years, a considerable number of teachers
specially trained in remedial work, will be needed to assist the
casualties of the present system to overcome retardation in some,
or all, subjects, and to take their place in normal deveclopment.
New systems of teacher training will need to be developed so
that secondary teachers can be trained, capable of taking a
number of subjects in the junior years. Above all, there will
need to be a very great increasc in the number of teachers to
cope with increased numbers continuing in sccondary education,
and to provide for the necessary reduction in size of classes.
All of these and other requirements will require a vast increase
in expenditure. )

Already the principle has been established by the appointment
of the Murray Committec on University education, that t}ac
educational crisis calls for special measures at the University
level. The time is overdue for the application of the same
principle in primary and secondary education.

THE MURRAY COMMITTEE REPORT — AND
EDUCATION FOR NATIONAL DEVELOPMENT

The chaos of overcrowding, understafing, inadequate equip-
ment, and extremely poor conditions generally in universities,
created the basis for a mass movement which compelled the
Menzies government to appoint the Murray Committce to
report on university. requirements.

By limiting the terms of reference to universities, the govern-
ment sought to evade its responsibility to primary and secondary
education, from which the university students came. Further-
more, although it made certain recommendations regarding
technical education, its financial provisions were limited to the
universities, and the practical means of greatly increasing the
flow of technicians and technologists were not stated. The Com-
mittee concerning itself specifically and narrowly with university
education, has tended to concentrate unduly on the problems
of the intellectual, the highly-trained university product; and
inadequately with the basic questions of raising general standards
80 that an increased percentage of university graduates and
highly trained technologists is a normal outcome of the system.
Nonetheless, the Committee’s findings, in effect, were an un-
answerable argument for largescale financial aid by the Federal
Government to the educational system as a whole.

The Murray Committee sets out the objective of increased
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general education in the following words:

“Australia has already benefited in quite spectacular fashion
from the application of science in the primary industry: there is
common agreement that, with a very high standard of living,
sccondary industry can only maintain its present promise ol
great achievement by technological and managerial skill and
enterprise of the highest quality; and behind all this is (he
basic need to drive ahead with the development of a whole
continent, vast areas of which, but for the benefit of science,
must remain unproductive bush and barren desert.” (Par. 75.)

To achieve this purpose the Committee asserted: “This re-
quires, not a small number of very clever people, but a very
large number indeed of highly educated men and women, and
nothing short of this will do.” (Par. 75.)

Asserting that “active steps should be taken without avoidable
delay by governments, universities, industries and schools,” the
Committee proceeds to affirm: “Government cannot escape the
duty to satisfy itself that there arc enough facilitics for uni-
versity education to enable those young men and women of the
nation who ought to have a university education, to acquire it.”

The Committee goes on to set out the responsibility of the
government to provide by scholarship, sufficient finance to
ensure that all students of sufficient academic quality should
receive a universily education.

At another point in the report it is stated that “only 4.49
of the N.S.W. 17-18 age group entered the universities . . . (in
1957) . . . Evidence suggests that 169, of any age-group of the
Australian population have intellectual ability above the mini-
mum generally considered necessary for success at university.”
To carry out the committee’s policy very large financial aid is
required.

After advocating steps by which capable technical students
should be assisted to convert to University courses, so increasing‘
the pool of Australian trained technologists, it goes on to re
commend a higher degree of co-ordination between university
and tcchnical education. '

Every aspect of the Murray Committec Report on lertiary
education has its counterpart at the primary, and especially the
secondary level.

If the walent of the nation is not to be wasted or dissipaied,
it is clearly necessary to extend the Commonwealth scholarship
scheme to at least the senior years of secondary school, Otherwise
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the class-privilege that limits equality of opportuuity, will con-
tinuc to deny higher cducation to a large part ol the population,
even to a large part of the 169, regarded by the Comumittec as
the elite.

1If university students arc to succeed in the better buildings
and with the improved cquipment recommended by the Report,
the conditions existing in primary and sccondary schools must
be replaced by a parallel development to that of the universitics.

i{ million of pounds arc to be spent at the tertiary level in
raising cducational standards, tens ol millions need to be spent
on the primary and secondary schools. No Federal government,
with any real national vision, can fail to accept its 1‘csp0115ibili-
ties for the development of scientific and gencral cducation, in
accordance with the perspectives of the Murray Committec. A
national plan of educational development in accord with national
needs, and provision of the necessary finance by the government,
is # basic and urgent neced in Australian public life. This is all
the more so, because university leaders have alrcady stated
publicly that the financial provision for universitics, whilst ade-
quate for normal expansion of universitics for the next two o1
three years, is totally insufficient to meet the requirements of
university development even for a 7 or 10 year period.

Professor Stephen H. Roberts, Vice Chancellor and Principal
ol Sydney University, has indicated in a recent brochure to
graduates, that, with Sydney University expanding at the rate
of 1,000 students yearly, and taking into account the backlag in
buildings, cquipment, and teaching staff, the Murray Committee
provision would be totally inadequate to meet normal expan-
sion, even without providing for substantial reduction in class
sizes and other neeessary reforms.

Other reports such as were issucd recently by the Agricultural
Institute of Australia, on the training of agriculturalists and the
role of agricultural rescarch in Australia, draw attention to the
need for a great expansion of specialist training in a large
number of fields. It is clear that if the Murray Committee’s
perspectives of national development through the application of
science are to be realised, special institutes and rescarch cstablish-
ments need to be envisaged over a whole range ol activitics and
fields of cnquiry and investigation. It is not merely a matter of
extending university [lacilitics, but ol a vast extension of the
whole field of rescarcly and specialist training.*

Furthermore, as the Murray Committee report clearly implies,
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the universities, if they are to perform their function of inte}-
lectual leadership, need to be freed from government censor-
ship of ideas, and the screening of their teaching staff on political
grounds.

“The universities have the inescapable duty . . . to secure
their integrity in the free pursuit of knowledge,” and agzin
“Truth should be faced even though . . . statesmen are huniun
enough to be restive or angry . . . when perhaps at inconveniene
moments the scientist or scholar uses the license which the
academic freedoms of the university allows him to bring us ail
back to a consideration of the true evidence.”

Such reform, freeing university thought and teaching from
police surveillance and political intimidation, are clearly part of
the basic requirements of a university functioning in the com-
munity interest.

However, there is, so far, no cvidence of any change of
heart by any of the Australian governments, especially in their
repressive and exclusionist attitudes to left-wing ideas.

_ Furthermore, far from facing up to the need for a real expan-
sion of both university and research facilities, some State govern-
ments are considering the dilution of university courses, reducing
ghelr content, and in effect, their academic standard. For
instance, the Liberal Party government of Queensland has
recently given currency to the idea of “University Centres” i
the large country towns, Townsville, Rockhampton, Toowocors-
ba, to reduce pressure on the University of Brisbane.

The proposed “centres” will not have the status of university
colleges, will be staffed by local officers of the Dept. of Agricul-
ture, Education etc., and will be provided only with skeleion
equipment, libraries and other facilities.

Such developments indicate clearly that at the level ot
universities, no less than in primary and secondary education,
the crisis conditions are still very much in existence, and thas
“education on the cheap” continues to have a strong attractiom
for the spokesmen of capitalism. '

The Murray Committee represents a new development in the
approach to education, but it needs to be enormously expanticd
both as to further enquiry and in increasing many times ovey
the financial provision, if high quality education at all levels
is to be safeguarded and intended to meet national need.

* “Australian universities are providing, on a population basis, only onz
quafrter of the Pn.D’s of the British universities and one fifth of the
United States and Russia.” (Murray Report, Sect. 145, p 43)
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WHAT KIND OF EDUCATION IS NEEDED?

The Communist View

Public discussion on the kind of education nceded in society
today tends o take the form of a debate beiween the advocates
of “scientific” and “hwnanist” cducation. The communist view
s that cducition is concerned with the development of the
whole human personality, as an indivdual person and a moember
of society: thet it should be based on science and the scientific
meiliod, buc that s purpose should equally be the creation of
cultured personalities Jor whom music, avt, literature and public
affairs arc purt of the fabric of life.

Such cducaiion should be available for the whole community,
not merely, as in capitalist socicty, for an intclectual clite.

The advance of scientific knowledge and the use of scientific
method are ol primary importance to man because, through
enlightenment. they free him from the blind forces of nature,
and  through labour and struggle enable him to master his
cnvironment.

Techinologicual progress in recent times has extended man’'s
control over nature, to the point where it is possible to provide
lor all normal material needs. This is the economic base on
which the good life tor all citizens can be built. Such a life
involves the creauon, in the broadest sense of a cultured com-
munity — a community providing the maximum opportunity
for the development ol the potental of all its members.

Communists have a lofty view of human powers — mental,
woral, and physical: a view of man changing himsclf and his
cenvironment through the exercise of those powers in collective
labour.

The promotion of culturce involves the all-round development
of the whole community, including the care of physical health
and welfare, and preparation for working life, as well as the
things of the mind and spirit, the sciences and arts.

Far from posing “humanist” aud “scientific” concepts of
education against cach other, Communists seck their synthesis
in the production ot the whole man, the allsided personality,
for whom all life and experience form a unity.

To what extent can these educational ends be achieved in
the class-divided socicty ol capitalism, which has different systems
ol ‘education for the rulers and the ruled?
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[t is the opinion of Communists that any developments in the
direction of greater equality of opportunity are wholly desirable;
Fhat important reforms and improvements can be achicved with-
in the framework of capitalism, and that such improvements
will both‘ have an absolute value in themselves, and will assist
to pave the way to the planned socialist society of the {uture.

As to the immediate situation in education in Australia, it is
necessary o ensure, in the first place at pre-school, kindergarten,
primary and secondary levels, that greatly increased q<)x‘(-x“'xnnc11t
fmance and assistance be directed to the maintenance and de-
velopment of the State (public) school system, and o the State
svstem  alone. 4

. Prxvgte and denominational schools are, in cssence, the crea-
tion of particular groups within the community, schools of
privilege or special economic or religious interests, and, in one
sense or another, are exclusive. Such an action as that of the
Menzies government in using public funds to provide financial
assistance to private schools in the A.C.T., especially when
public (State) schools throughout Australia are starved of
essential equipmenc and short of staff, is an obvious piece of class
legislation, unethical, and contrary to the public interest.

Furthermore, it is t_he responsibility of governments to ensure
that the State (public) school buildings, equipment and staff
are in accordance with modern requirements, and, as to buildings
and amenities, are at least at the standard required by govern-
ment ordinance, T

As matters stand at present, private schools in most States
have to meet the requirements of the Health Act; public (State)
schools do not. It is not surprising that the general standard of
buildings and amenities of the private schools in most Statcs
are far superior to those of the State schools.

Fducation needs to be free, compulsory and secular. There
must be no offence to the religious opinions of any scudent: but
any attempt to reintroduce retigious influences or controls or any
forms of indoctrination in supernaturalism, can only be harm!ul.

All pupils should be provided with a minimum bodv of
knowledge to provide for life in the world today, syllabuses
should be so designed that scientific principles become part of
the child’s intellectual inheritance, and so that appreciation of
literature, art, music, form a part of his normal (]CVCIOPY“(‘HT.
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Education should include some systematic training in }hg
manual arts, agriculture or home science, and the chiid’s phym_cal
well-being nceds to be safeguarded by adequate grounds, sporting
and gymnastic facilities and medical care. Ethical and moral
training should be a matter of constant concern of all t_eachers»
and the closest relations in this matter should be maintained
wetween home and school, with facilitics provided to ensure
that such relations are practicable.

Furthermore, moral cducation needs to go heyond abstract
consideration ol the “golden rule”, and to Provide for the pur-
puseful training, in a practical way in the virtues of co-operative
endeavour, international friendship and the cqual rights of
proples.

A1l militarisation, the glamourising of and mental preparation
it war, should be excluded from the schools, along with racial
Qiscrimination.

Above all, the immorality of nuclear war and positive incul-
caton of the concept of world peace, need to form part of the
wegular pattern of teaching. ‘

‘These are urgent, practical tasks in preparing for life in the
atomic age, the age of automation, wl_nch, if humanity is to
survive, must also be an age of international peace.

Educational developments in the sqci_alist world,_ and,
especially in the Soviet Union provide striking confirmation of
the correctness of communist theory when applied to the educa-
tion and upbringing of young people.

A brief survey of the spirit and structurc of education in
the U.S.S.R. should therefore be of profound interest to those
interested in education in all countries.

SOCIALIST THEORY AND PRACTICE

With the rise of socialism and, in particular of Marxism, the
kind of education required for a socialist socicty was first
expressed.

Higher education for all became for the first time a serious
political objective, and, from the beginning, socialists were not
satisfied that the kind of education which had been suitable for
a leisure class could be merely taken over and used by a socialist
community.
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They were critical of an education based on a social division
into intellectuals, professional and leisured people, on the one
hand, and workers on the other.

In this connection Karl Marx wrote of the need for “an
education that will, in the case of every child over a given age,
combine productive labour with instruction and gymnastics, not
only as one of the methods of adding to the efficiency of produc-
tion, but as the only method of producing fully developed human
beings”. (Capital, Vol. 1). And again: “the combination of
remunerative productive labour, mental education, physical
exercise and polytechmical training elevates the working class
considerably above the level of the higher and middle classes™.
(ibid.)

Marx was concerned with education for life, for useful people,
not education for a leisured class, and he saw the need for main-
taining the organic connection between labour and culture.

Both Marx and the other socialists ridiculed the pretensions
of the middle and upper class intellectuals, who were usually
presented as the highest product of the educational system. They
saw them as onesided people lacking in the ail-round develop-
ment which socialism scts as its objective.

CHANGING MAN

Socialism sees all labour, physical and mental, as a unity. and
sets out to end the distinction that exists between them i a
class society, by seeking the end-product of the worker-intellectuat.
The socialist man is an alltound person, at home in physical
labour, with technical skills, and a scientific understanding ot
nature and man’s place in it. A cultured life in socialist society
includes physical welfare and an interest in the world of spirit
and mind as reflected in the arts and sciences.

Under capitalism, both worker and intellectual tend to be
one-sided, partially developed. Socialism sets out to achieve
a synthesis in personality, to produce people for whom both
productive labour and intellectual life are requirements for
satstactory living. Under communism, the distinction between
mental and physical labour, essentially a class distinction, will
have disappeared.

The new mun, 2lready appearing in socialist society, meets
the requirements of the cpoch in which mankind through
science and automation, takes contre) of his environment.
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SOVIET EDUCATIONAL DEVELOPMENTS

When the Soviet Union came into cxistence it was faced with
an immense educational task: a population over 809, illiterate;
4 community of pcoples, some of whom did not even have a
written language; few universities or training Institutes; a very
small number of teachers at cither university or school level.

In the midst of restoring a wrecked economy, this task was
undertaken with such success, that in 15 years the problem of
illiteracy was basically solved and each of the constituent republics
had an educational svstem functioning in its own language.

THE SOVIET SCHOOLS

In the carly period the Soviet educationists experimented with
methods snnilar in some respects to those in operation in Aus-
walia today — the use of 1.Q.'s, the Dalton plan of learning,
group projects and the like. ) o

The results were unsatisfactory. Pupils were not acquiring a
standard body of exact knowledge, and, by the use of 1.Q. testing,
were being directed into different types of school according to
their supposed intelligence. Forms of inequality were entering
the system in conflict with the basic principles of socialism.

Alter a national debate led by the Communist Party and the
government, a uniform type of school and curriculum was estab-
lished for all pupils. The emphasis was placed upon efﬁc1er'1t,
skilful teaching and systematic hard work as the central prin-
ciples. Special schools, or classes with trained teachers, were
established for handicapped, backward and socially-maladjusted
children. When they had reached normal standards, they were
in most cascs able to cope with the normal work. Great emphasis
was placed upon co-operative work by pupils; in the atmosphere
ol socialist life, the morc successtul pupils assisted the slower
learners; whilst pupil organisations such as the Pioneers and the
Young Communist Leaguc, gave leadership and inspiration in
standards of scholarship and athletics. o

From the beginning, Soviet schools aimed at giving a general
cultural and a polytechnical education, so that the graduate of
secondary schools would be equipped with both academic know-
ledge and some experience of production processcs. _

Educational rescarch into the best methods of teaching was
extensively employed, and in this ficld, also, the collective prin-
ciple operated — the better or more advanced teachers cornmuni-
cating their methods to others. An Institute of Pedagogy main-
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tains a scientific approach to the theory and practice of education.

The authority of teachers was firmly established. They were
given comparatively high rates of salary, and a place of honour
in the community. At the same time, the teacher maintained his
position in the school as the leader and director in a co-
operative enterprise, rather than as a dictator.

Women have full equality of rights, of salary and of oppor-
tunity. Over 509, of all Soviet teachers are women.

A large number of teachers have been elected to the Parlia-
mentary bodies of the Soviet Union.

Discipline in schools is good and is based on firm adult leader-
ship combined with pupil participation. The pupils, through
their organisations, have an opportunity to express their view-
point, but not to interfere in actual administration.

The fullest parent participation is enlisted in ensuring the
maximum effort by pupils, and in discussing the development of
the school, and educational problems.

The co-operation of home and school in the moral training
and upbringing of children is highly developed, and school and
home collaborate in assisting children to develop their personal
qualities and to become useful members of society. (See below—
“Moral Training”.)

Thus education is a matter of earnest daily attention by
governments, parents and teachers alike.

State expenditure per head on education is several times that
of Australia.

It is a matter of the deepest conviction amongst parents,
teachers aml governments alike that nothing must stand in the
way of each pupil’s achieving the maximum possible education
and personal development. In his booklet “Education in the
U.SS.R.” (Soviet News Booklet No 24.) by F. Korolev, the
author emphasises that care is taken to avoid “levelling” of
children, and every effort is made to ensure the development of
cach child in accordance with his specific individual qualities.

MORAL TRAINING

(See “Family and School in the U.S.S.R.” by A. Levshin.)
Soviet education accepts its key place in the moral training
of young people, for the whole period {rom kindergarten to
secondary school and university. Teachers are expected to
familiarise themselves with the home conditions of the children
they teach, and to assist parents with advice in matters of lack

o
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of progress in school and also in questions of conduct and
character development. However, this is not a one-way matter,
for the school also has the responsibility to organise regular
meetings of parents to discuss similar problems, and to hear
parents’ views. A close bond is forged between home and
school in the common task of the upbringing of young people.
Soviet educationists stress the virtues of courage, honesty, a
sense of responsibility, recognition of .tl.le r}ghts of others,
respect for older people, above all, training in proper work-
habits as a preparation for life and in_building character.
Effective use is made of sport and the Prmaple of tcamwork.
Pupil participation in corporate life is maintained through
organisations such as the Pioneers and Young Communist League,
class and club committees of various kinds. The development of
a sense of social responsibility is regarded as a prime factor in
the building of character. o ) )
Moral training is based, primarily, on traming children in
the fundamentals of correct behaviour and organising their lives,
so that the observance of a satisfactory regimen becomes a mattex
of daily habit. Furthermore, the material conditions are pro-
vided to make the child’s life outside the school a balanced and
satisfactory one. o
A network of libraries brings the best kind of literature to every
corner of the U.S.S.R., whilst film, radio and TV have maintained
a high cultural level in all performances. When it is remembered
that children and youth clubs, children’s theatres and other
cultural facilities are available for the leisure hours, with em-
phasis on organised leadership by the children themselves, under
adult guidance, the absence of delinquency as a major problem
is not surprising. ) )
Furthermore, the emphasis on art, music, apd dancing, as
well as physical fitness, and the facilities available for such
activities, provides a rich cultural background for an even
development.

CULTURE FOR ALL

For the last 30 years, most pupils, after spending their carly
years in pre-school kindergartens, have been passing through
the seven-year school from age 7 to 14 or 15. All were qncouraged
to continue at least part-time education after 15, in factory,
trade or special technical schools, to qualify as specialists. Each
year, increasing numbers went on to matriculation in the ten-
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year schools and to higher education.

In the large cities in recent years, a very high percentage of
the pupils have proeeded to matriculation standard.

The qualifications of teachers have risen steadily. At present
there are five times as many graduate tcachers in Soviet
secondary schools (250,000) as in the U.S.A. (50,000); twelve
times as many as in Great Britain.

In technicians, the Soviet by 1957 was producing 121 times
the United States total annually: 250,000 against 20,000.

At the tertiary level, over four times as many Soviet students
were engaged in higher education, as in Great Britain, France,
Germany and Italy combined, i.e., four advanced countries with
a total population approximately equal to that of the U.S.S.R.

Just as striking is the “success rate”. Some 809, or more of
all students in university or institute graduate in the minimum
wime; this compares with less than 409, at Sydney and Melbourne
universities, and it is to be remembered that the graduation
in the technical and scientific faculties in the U.S.S.R. includes
advanced studies in the humanities as well as the special or
vocational subjects.

All engineering and science graduates need to be at home in
a foreign language, and they are required to present a thesis at
graduate level in history or literature.

From the 10 year school (i.e. age 7-17) some 1} millions
were already graduating yearly by 1958; whilst the universities
and institutes are turning out fully qualified scientists and
engineers at professional level, at several times the rate of the
U.S.A. and Britain combined. And this in a country over 809,
illiterate in 1918.

However, despite these great advances, important further
developments are at present taking place.

EDUCATION AND PRODUCTIVE LABOUR

A national discussion revealed that the kind of school operating
in the Soviet was too academic in its emphasis. It was producing
young men and women, some of whom considered a university
career the only suitable one, and expressed a scornful attitude
towards physical labour.

Furthermore, it was disclosed that many young people, in
order to make sure of entry to university on leaving school, were
undertaking courses for which they were not suited.

This gap between the schools and life, the posing of mental
and manual labour against each other as though they were in
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opposition, instead of complementary in a socialist socicty, has
led to far-going changes. (See “Bringing the School Spll Closer
to Life” pamphlet, and “Proposals te Refox"m Soviet Educa—
tion” by N. Khrushchov. Both pamphlets available at Pioncer
Bookshop, 40 Market St., Sydney.)

The Soviet schools, will, in future, be divided into two
stages. In the first stage all children from age 7 to 15 or 16, lor
an eight year period, will attend school full time: during this
period therc will be some increase in practical and manual
subjects.

In the second, from 15 to 16, for a further three or four years,
most pupils will work part-time in industry, receiving skilled
instruction in the factory or on the collective farm; the remain-
ing time being spent at school completing their secondary
education. In the factory, their work in production will be paid
for at apprentice rates, on the collective farm at work.day—
unit rates; they will receive instruction from the most skilled
workers, and by the time they finish their secondary education
they will already be trained tradesmen or specialists, with a
general secondary education similar to but beyond matriculation
levels in Australia. In many cases the secondary education during
this period will be received from cvening or correspondence
schools, and, in all cases, will have a wide and deep cultural
content.

After completing sccondary education, at about age 18 or 19,
students are to be encouraged to procecd to higher education
at evening or correspondence schools as the first or preparatory
stages for universities or institutes. Those admitted to universi-
ties for full-time studies will gain their places, after passing
public examinations, partly on the report of public bodies
(trade unions etc.) who would recommend those who had dis-
played high qualities of workmanship, citizenship and suitability.
It appears that approximately 809, of all placcs in universities are
to be gained in this way, the remaining 209, being open to the
most brilliant matriculants direct from school, i.e. students who
are likely to excel in research and higher education.

Already, it has become clear, where the methods of combining
education more closely with productive labour have been tested,
that students entering university are not only people whom life
and experience in production have given a sound working class
background, but are also more mature in their approach to

40

tertiary education, and surer of their vocational interest. In
general, they gain far more from their period in university or
institute than pupils proceeding directly from school.

This trend will undoubtedly grow more pronounced as the
system becomes general, and the schools, colleges and universities
generally cease to stand aside from production and become integ-
rally connected with it. So education will prepare young people
for communism when labour and culture will become necessities
of life for all.

Within this general pattern, various types of education partly
vocational, partly general, will exist side by side. In some cases
factories and farms will establish their own schools, whilst some
of the large schools are already preparing to set up workshops or
factories to engage in actual production. Agricultural high
schools and colleges will take the form, in many cases, of large
State farms. Such institutions should find it possible to engage
in research and assist the raising of general standards. Other
schools will carry on the technical training of their pupils in
conjunction with neighbouring factories and collective or State
farms.

The problem of full education of a whole community as it
moves towards communism, raises issues that go to the very
heart of communist theory and practice. The new proposals
set out to provide a unified experience for young people in
their lives as producers of material goods, and by degrees to
put an end to the contradictions. that had become apparent
between mental labour (of students and intellectuals) divorced
from actual production and the manual labour of industrial
workers,

The harmonious relationship between education and produc-
tion paves the way for a new synthesis, the establishment, in
terms of modern industrial society, of the place of young people
as organic members of the social unit of production.

Such a system is on the way to producing balanced personali-
ties, with a scientific outlook, a humanist culture and a com-
munist ethic, in which the welfare of the collective is har-
moniously combined with that of its individual members.

These developments, cnabling children and youth to develop
normally in society must be of tremendous interest to parents
and teachers faced with the problems of youth upbringing in
capitalist countries. The new experiences will have significance
for education everywhere, not only in the socialist world.

41



They ceninly ofter a glowing conirast to the deterioration
ot education] standards in capitalist socicty, and set standards
that all ingested in education and child and vouth wclfare
will be anxyus to have paralleled in Australia.

THE WAY FORWARD

It wouldpe utopian to expect that all ol the henefits of
education uder socialism could be made available in the class-
society ol Cpitalism.

The weahy classes will undoubtedly insist on  the main-
tenance of private schools, providing special privileges and
opportunitis for those able to afford them. Such schools will
(?f_mti““& Jiite consciously, to wmaintain and expand class pri-
vilege and he class stracture of society.  Similarly, relizion,
groupings wil maintain special schools under denominational
conFrol. Iuthermore, it would be naive to expect that the
capitalist Site would willingly abandon the principle of
“education m the cheap”, for the majority; especially as the
alternative ¢ a first-class education for all citizens would involve
a major re-dlocation of national finance, in which the needs
ol schools aid universities would have a higher priority at the
expense of rcord profits lor monopolics.

The colletive, co-operative spirit of living that is part of
the lifeblooc of socialist society, permeates all socialist institu-
l_iOHS iHCJU(“lg the schools and universities; whilst the individua-
list self-scekiig profit-making motivation system, tends to corrupi
and vitiate 4]} aspects of life under capitalism, including, to
sonie exient, the system of education and child upbringing. .
for example there is profit to be made from debased comic
books or filmy stimulating anti-social eroticism and crime amongst
children and youth, such material is likely to continuc to form
part of the -ultural background of young people in capitalist
socicty.

Noncetheles, it s part ol the lesson of history, that mass
demand and mass struggle can win improvements in social
legislation, epecially when the rulers are themsclves divided,
NOS[ cducatipnists, including those whose outlook is completelv
wdentified wih capitalist soctety, realise the need to increase the
percentage o citizens receiving full tertiary education; similarly
with many «f the private owners of industry, who realisc the
place of scicice in modern industry and agriculture.
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A strong public opinion calling for educational advance is
thus being created. 1t is the task of the working class, of the
labour movement as a whole, to give drive and direction to the
movement, to place upon it the stamp of working class and
soctalist ideas.




COMMUNIST PROGRAMME FOR
EDUCATIONAL PROGRESS

An Educational Code providing minimum conditions for the
educational welfare of all schoolchildren needs to be drawn up
and put into operation. This should provide for classes of a
size that can be effectively taught: junior classes not to exceed
30, senior classes (ages 15-18) 20, remedial classes to have a
maximum of 12. :

The same basic education should be provided for all, through-
out primary and secondary education, consisting of a “core” of
basic subjects, with additional elective subjects according to
pupils’ aptitudes and special interests. The courses should be
balanced, including both academic and practical subjects. Educa-
tion should be free, with books and neccssary equipment sup-
plied; it should be secular and compulsory, and the school leaving
age should be progressively raised as facilities become available,
until a national minimum of 16 years is reached.

A scholarship scheme needs to be organised providing for
stipends to all pupils successfully proceeding through secondary
education, of a quarter of the basic wage; such stipend to be
available after age 16; pupils of 14 and 15 to receive double
child endowment.

All schools need to be provided with playing and recreation
grounds at the rate of at least § acre per 100 pupils. School
halls, gymnasia, cafeterias, libraries and, in secondary schools,
laboratories should be a basic part of the provision.

All large schools need, in addition to teaching staff, a medical
orderly, registrar and clerk, and caretaker-gardener.

The school facilities should be fully used as evening and
week-end cultural and sports youth centres with trained and
paid supervisory staffs; and opportunities need to be provided for
at least one recreational camp annually for all children.

Full daytime training should be established for all apprentices,
and technical diploma students should be provided with study
time oft, with pay, prior to examinations.

State and Federal public finance should be restricted to State
(public) schools; and the necessary action should be taken in
concert by Federal and State authorities whilst maintaining State
autonomy in administration.

In addition to these basic principles to safeguard the intercsts
of children and promote their maximum development, a sum-
mary statement is made, below, of other basic requirements.
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INDUSTRIAL CODE FOR TEACHERS

® Increased salaries and teachers’ college allowances to attract
able students.

® FEqual pay for men and women teachers. ) )

e Staff-rooms, rooms for rest, rooms for parent interviews and
other minimum amenities.

® Defined hours and conditions of work.

® Overtime to be paid at overtime rates. o

® Senior staff to be relieved of routine clerical and administra-
tive work.

® Increased numbers of teachers and training colleges.

® All teachers to be fully trained, professionally, and, in general,
to graduate level, 4 years beyond matriculation.

® Additional specialist training in remedial teaching, infants,
home science, technical, music and art teaching.

® Frequent refresher courses in school time.

® Additional study leave. Leave to exchange with teachers of
other countries.

® Teacher exchange to be extended to cover socialist countries.

® All temporary and partly-trained teachers to have the oppor-
tunity to complete their training or qualification.

UNIVERSITY AND TECHNICAL EDUCATION

Rapid expansion of university and technical student bodies.

Corresponding expansion of staff, buildings and equipment.

Abolition of all student quotas.

Extension of selected university and technical courses to

larger provincial towns.

Double the number of Commonwealth scholarships imme-

diately.

An increase in means test for living allowance to £1500.

Increased living allowance from £5/15/- maximum to § of

basic wage.

® Abolition of all “bonding” systems while retaining guarantee
of employment.

® [Equal opportunity for university and technical female staffs
with male staffs.

® Immediate increase of university staffs of 609, to reach
U.K. standards.

® More time for university and technical staffs for research

and staff-exchange.
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® Removal of political checks for emplovment or promotion
of graduates.

® Seclected senior technical colleges to develop degree courses
with university status.

® Subjects completed for diplomas to be recognised as partial
qualification for such degrees.

® Compulsory inclusion of some “humanities” in technical
courses and university science courses.

® (Conversion between trade and technical courses, and be-
tween technical and university courses to be facilitated.

® Special facilities to cnable non-graduate teachers to obtain
a university degree, including the establishment by teachers’
colleges of their own degree courses.

® Co-ordination of all university, technical and teacher train-
ing education under a single national plan, whilst maintain-
ing the largest possible measure of auwtonomy to individual
universities dnd technical and teachers’ co]lcges.

PRE-SCHOOL AND AFTER SCHOOL

® A net-work of govermment-financed nursery schools and pre-
school kindergartens, both to assist in normal development of
young children and to provide the nccessary facilities for
working mothers.

® Adequatclysstatfed and government-financed youth coutres
and other cultural centres and cheap sport [acilities to provide
for young people an opportunity to make satisfactory use of
leisure time, and to counter the trend to delinquencey created
by the social conditions of capitalism.

FEDERAL TFINANCE GRANTS

® A\ special grant of Federal france o enable the lag in
buildings, equipment and teacher-training o e systematice
ally overcome.

® Additonol annual Federal grants, the amounts 1w be des
termined by a special commission which should take evidence
both in Australia and overseas, including an oxamination
of the educational system ol the USSR US. A and Grewt
Britain.

DEMOCRATIC CONTROL

® Repeal of any regulations Itmiting right of teachars o
criticise shortcomings of cducation or administration.

® Regular meetings of principal and staff on school policy.
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¢ Regular meetings of parents called by existing parents and
citizens’ organisations.

& Parent-teacher co-cperation to assist education departments
to apply these policies on education.

& Fducation Commission to control and administer education
in each Statc to include representatives clected by teachers’
and parents’ organisations.

EDUCATION IN A SOCIALIST AUSTRALIA

The achievement of a large part of such a programme
would mark a tremendous educational advance. Great as the
advance would be, it is the minimum required by society for
the age of automation.

However, it would still be incomplete, for only in a socialist
society, when the restrictive cffects of special vested interests
are removed, and the whole community is integrated into a
collective effort, and working with a collective spirit, can de-
velopment of education and culture for the whole of society
be Eu]h realised,

in the socialist Australia of the future the education of
b whoele community to the level first, of full secondary, and
then of terdary education, will be a realisable goal.

This will involve a full polytechnical education for all, the
combination of academic education with workshop and farming
practice te end the contradiction between mental and manual
fubour and provide for the allround development of all citi-
zens. The task 1s twofold: to work for the reforms that can be
won within the {ramework of capitalist society, and to build
for the future when man, in socialist society, will have taken
conirol of his enviromment, will have passed from the rcalm
ob mecessity to the realm of freedom.

The advance of science and of human productivity have
Srought mankind to the threshold of such a way of life. The
transition to sorinlistn, already accomplished by over one-third
of the human race, opens new vistas of peaceful development
for humanity, in which man will make a new qualitative ad-
vance, more ofouind inseme vespects than the historics!l nun
sition {rom barbaiisnt to civilisation.

The struggle for educational advance is a link in the chain
of the progress of mankind towards this great goal.
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